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Journeying together…

Welcome and Introduction

Well-being Break

Reciprocal Learning (aka Q&A)

“It means everything” 



Teachings of Relationship to Place

https://native-land.ca/

SURREY

VANCOUVER

BURNABY

https://native-land.ca/


Indigenous Wholistic 
Framework

• Reflects a way of seeing the world, it is 
theoretical and methodological process 
that guides all that I do
• Informed by place, both geographically 

but also by time ~ historically (e.g., 
colonization) and contemporarily (e.g., 
decolonization, Indigenization). 
• Indigenous knowledge is central and 

guides each layer of interconnection. 



Indigenous Research Paradigm

• Indigenous research has always been part of our ways 
of being and living.
• With colonization, Western-research paradigms were 

seen as ”more valuable” than Indigenous (e.g., 
knowledge ownership; Indigenous ethics; “terra 
nulis”). 
• IRP gained resurgence due to increased need for research 

by, for, and with Indigenous peoples (e.g., decolonization, 
Indigenization, reconciliation).





Stories of Indigenous 
Student Experiences

Indigenous Student Persistence 
(w/ Walton @ TRU, 2011-2013)

Aboriginal Transitions: 
Undergraduate to Graduate 
Programs (AT:U2G) Phase II. (w/ 
Archibald, Hare, & Hawkey, 2008-
2010) 

Looking Forward: Indigenous 
Pathways To and through SFU 
(Pathways Project) (2018-2020)

Indigenous Youth Well-Being: 
Cultural Empowerment, Education, 
and Employment (for Rideau Hall 
Foundation, 2019)

http://www.aboriginaltransitions.ca/
https://www.rhf-frh.ca/our-initiatives/learning/indigenous-youth-well-being/


Today..
• Overall, only 7% of Indigenous peoples compared to 20% of non-

Indigenous Canadians have some form of PSE credential (age 16-64).
• Indigenous Student Services are present at ~95% of public university and 

colleges. Growing numbers of institutions are creating Aboriginal strategic 
plans (e.g., recruitment of students; curriculum) and/or positions of senior 
leadership (e.g., Special Advisor to President or VPA, Associate Deans)
• The TRC (2015) Calls to Action and BC’s commitment to UNDRIP (2007) 

have re-focused energy and resources to Reconciliation…what about RCAP 
(1996)?
• Who are your First Nations, Métis, & Inuit students? 

iii http://www.statcan.gc.ca/pub/89-653-x/89-653-x2013001-eng.htm?fpv=10000



From the literature…
• FNMI persistence cannot be fully understood from current 

retention models. There is a disconnect between Euro-Western 
and Indigenous ways of knowing and being, particularly in terms of 
what it means to be SUCCESSFUL in post-secondary education 
(Brayboy et al., 2013; Hare & Pidgeon, 2011; Pidgeon, 2008a).

• FNMI students are likely to attend multiple institutions and 
"stop" "start" their PSE journey (Archibald, Pidgeon, & Hawkey, 2012).

• Systemic barriers continue to hinder FNMI student persistence 
(e.g., racism, gate-keeping policies, lack of finances, inadequate 
housing, lack of affordable child-care, lack of relevant programs 
and services) (Archibald, et al., 1995; Archibald et al., 2004; Brayboy et al., 2013; 
Guillory & Wolverton, 2008; Pidgeon, 2008b; Shotton, Lowe, & Waterman, 2012). 



Indigenous Student Services Across Canada 

In 2001 ~ 45%
In 2020 ~ 95%

BC
10  U
12 CC 

AB
4 U

11* CC 

MB
4 U
3 CC 

Note: No theological schools/universities provide ISC (exception 1 in BC); *Institutes included in CC count; Pidgeon, 2001; 2005)

SK
3 U

4* CC 
ON

22 U
24 CC 

QC
4 U
3 CC 

NS-NB-
PEI-NL
11 U
2 CC 

YK-NWT-NT
1 U
2 CC



Being Wholistically Responsible

From policies, programs, and practices- the inter-relationships of wholistically supporting FNMI 
students. From the Pathways Project (2018-2020), we examined both public universities and 
colleges for what they were doing to support Indigenous student success, of the 70 universities 
reviewed :
• Admissions (49%)
• Retention (<40%)
• Housing (13%)
• Finances (70%)
The factors influencing such policies are: institutional mandate (e.g., Indigenous strategic plans, 
senior leadership positions) and type (e.g. commuter vs residential), geographic location, and 
relationships with local Indigenous nations. For community colleges, this is also influenced by 
whether or not they have signed on for the Indigenous Education Protocol for Colleges & 
Institutes.

These stats were updated to reflect the total % of universities (Oct 29 2020) 

https://www.collegesinstitutes.ca/policyfocus/indigenous-learners/protocol/


Reciprocal & Responsible 
Relationships

At the HEART of Success are the 
Indigenous Student Centres
o Culturally relevant support services that 

recognize diversity of FNMI learners
o Whole student (4 realms- physical, emotional, 

cultural, and intellectual) across curricular and 
co-curricular 

o Role models and peer-support
o Place of welcome (e.g., “home away from 

home”)
o Place of intergenerational learning (e.g., Elders, 

faculty, staff, and peers)

WHOSE RESPONSIBILITY?
o Ongoing systemic racism
o Financial & Human resource limitations (e.g., 

student service unit w/ institution wide 
expectations; limited staff and $)

o One-way responsibility…
o “blocks/barriers” to policy and processes 

for enacting Aboriginal strategic plans and 
other progressive policies

o Institutional responses w/out institutional 
change “tokenistic” vs “systemic”



Indigenous Student Persistence is Wholistic

• Finances (e.g., appropriately titled scholarships; needs based financial assistance; 
food security; affordable and safe housing and childcare)

• Affordable childcare & housing (e.g., living learning communities; family 
housing; culturally-appropriate supports w/in housing)

• Family and peer support (intergenerational community + role models) (e.g., 
tutoring, mentoring, support; Elders-in-Residence (e.g., Elders’ support and guidance) 

• Culturally relevant programs and services (e.g., relevant academic 
curriculum + pedagogy; free tutoring in trusted spaces; academic advising 
understanding life goals, career aspirations, and realities of FNMI students) 

• Continued calls for intercultural competency of faculty and staff for 
curricular & co-curricular “safe” environments to BE INDIGENOUS. (i.e., ongoing ProD 
of all at institution).



Reflections on a decade of research…

• The stories of Indigenous students’ experiences are consistent across the 
literature and this last decade these stories have been amplified with 
renewed calls for accountability and responsibility for Indigenous 
peoples' rights and title, and education being a tool of Indigenous 
resurgence.
• There is institutional change occurring! So systemic change is possible – but 

it’s a long game that requires investment of time, human resources, 
sustained financial commitment, and ongoing relationship building with 
Indigenous communities (within and outside institutions). Indigenous 
leadership – both formally and informally is critical.
• Decolonizing starts with the individual and collective actions that influence 

institutional transformation.



Well Being Break



Storying Together 
(Q&A)
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